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This project is based on the assumption that reading aloud at home
has many educational benefits. Children can be introduced to books in a
pleasant manner, which they will later associate with the continued
experience of reading.

If children enjoy reading, they will read more.

they read more, they will increase their reading skill.

If

Reading aloud to

children helps them become aware of how language works, new words are
introduced, and the nature of storybook language is being encountered.
Reading aloud at home with their parents can be the key to the child's
later success in reading and learning in general.

In order to accomplish

this successfully, parents need information about how they can help with
the reading process at home.

Included is a Read Aloud Program for

Emergent Readers.
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CHAPTER ONE

Introduction
Learning to read is an exciting time in a child's life. The
ability to make sense of the printed text allows a child to take
exciting journeys to far away places and meet marvelous story book
characters.

All children should be given this experience before

coming to school and throughout their childhood. Reading begins at
home.

Children come to school with various levels of ability based

upon the experiences given to them at home. The foundations for
learning are strong for some and minimal for others.

Some parents

start reading to their children as soon as they are born while others
need to be encouraged to do so. "It was found that 96% of 'achieving'
kindergartners were read to daily .... conversely, 60% of the
'underachieving' kindergartners were never read to" (Trelease, 1995,
p.139). The high achieving students come from homes rich in
literature.
Parents want to help their children in school. They try the
various workbooks available at the market that are supposed to
teach a child reading readiness skills (McCormick, 1984 ).

Parents

are unaware of the significance of reading aloud to their children.
"One reason for failing to read to preschool children, or to do so
often, may be lack of knowledge about the value of this activity"
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(McCormick, 1984, p. 7). Parents are the key to increasing their
child's literacy.

Parents can help their children to discover the joy

of reading and the love of books.

Purpose of the Project

The purpose of this project is to develop a "read aloud at home
program" to be used with children who are emergent readers. This
program is designed for parents, grandparents, older children who
are readers and other adult caregivers. This program is based on the
assumption that there is a need to provide information, support, and
guidance for parents in establishing regular reading routines within
their home. A read aloud handbook might help them to understand
the importance and significance of reading aloud to their child.

Significance of the Project

"Compare the odds of success for a boy or g i r I whose main role
model is seldom if ever seen or heard reading, versus the odds for
the child who is surrounded by a reading parent, a parent who curls
up in bed with child and book, who takes the child to the library, who
is seen reading a daily newspaper - even shares parts of it with the
child. Who stands the best chance of becoming a lifetime reader and,
consequently, a lifetime achiever" (Trelease, 1995, p.xxiii)?

It is

clear, there is a need to help provide a home environment enriched
with literature. A child's home environment is one of the keys to a
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child's reading success. A few good books read aloud for enjoyment
could make a signigicant difference.

Scope of the Project

A read aloud handbook is developed with general guidelines,
suggested activities, and a monitoring procedure. The handbook
includes information for parents about why, when, what and how to
read aloud to their child. The activities include a list of things
parents can do to help their child become a better reader. It is
developed for emergent readers, to be used during a kindergarten
school year.

I imitations of the Project

The handbook consists of information to encourage parents to
read aloud to their child. Parents must take the time to read the
handbook and then read to their child. There are no mini-lessons
included in the handbook because the emphasis is on pleasure
reading.

Definition of Terms

1. Listening Vocabulary - "All the words that a person understands
when another speaks them constitutes her or his listening
vocabulary" (Durkin, 1982, p. 81 ).
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2. Speaking Vocabulary - "All the words that a person can
understand, pronounce, and use to communicate orally to another
make up her or his speaking vocabulary" (Durkin, 1982, p. 81 ).

3.

Emergent Readers - "Children who have . well-developed oral

language and have begun to show interest in print. Most
preschoolers and kindergartners are at this stage"

(O'Donnell and

Wood, 1992, p. 2).

4. Reader - "A person who reads" (Parent, grandparent, older
sibling, etc.) (Guralnik, 1 984, p. 1182).

CHAPTER TWO
Literature Review
The fondest memories of many families are those of childhood
when parents read bedtime stories to the children.

Extensive

research shows that reading books aloud is one of the most
important activities for later success in reading. Becoming a Nation
of Readers (1985), states that "the single most important activity
for building knowledge required for eventual success in reading is
reading aloud to children" (p.23).
Reading aloud enables children to associate reading with
pleasure.

If children are introduced to reading in a pleasant

atmosphere in a loving way, they will read more. "The more you
read, the better you get at it, the better you get at it, the more you
like it; and the more you like it, the more you do it" (Trelease, 1995,
p.4 ). Parents can start this cycle by reading aloud. If children don't
like reading, they won't read. Also, if children don't read much, they
can't get much better at it.

Parents can introduce their children to

the pleasures of reading and encourage their children to read by
reading aloud to them.
In a study by Hoskins (1976), kindergarten children, who were
read to sixty minutes a day for three months prior to entering
kindergarten, scored significantly higher on academic readiness
5
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tests, than those who were not read to regularly in the control
group. Reading aloud can benefit kindergarten children and can help
them become ready to read independently.
A study by Ferguson (1979), divided kindergarten students
with low reading scores into three groups. The first group was read
stories on a daily basis. The second group divided their time
between stories read aloud and regular kindergarten activities.

The

third group spent their whole time doing regular kindergarten
activities. The results showed that the first group made
significantly more gains than the second or third groups.

Reading

aloud needs to be a regular part of a child's day both in school and at
home.
Reading aloud is recognized as having many valuable
educational purposes. According to Kupetz (1993), "Children who
are missing the at-home literacy activities their age-mates are
experiencing are at a distinct disadvantage" (p.30).

Families that

read to their children give them a distinct educational advantage
over those who do not read on a regular basis. Parents need to be
educated and assisted in what to do to help with their child's
education. Parents are willing to help but do not know what to do or
how to go about helping their child. There is one solution advocated
for in the research to help most reading related problems.

Students have an impoverished vocabulary? Read to them.
Students struggling with comprehension? Read to them.
Students beset with negative attitudes or lack motivation?
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Read to them. Students with second language acquisition
problems? Read to them. Reading to children has also been
prescribed as a preventive measure: Want to ensure children's
success in school? Want your children to read early? Read to
them. (Anderson, Hiebert, Scott, and Wilkinson, 1985)
Reading aloud has many educational values. The most important
is children learn to associate reading with pleasure, love, and fun.
When a child and parent share a book together, that time together is
special for the child.

It is a time for having all the parent's

attention, a time for sharing an enjoyable experience, and a time for
laughing and talking together. Reading with a parent can be a time
of feeling warm, secure, comfortable, and cared for - feelings that
become associated with books and reading. "Every time we read to a
child, we're sending a 'pleasure' message to the child's brain"
(Trelease, 1995, p.9).

Children who are read to at home are excited

about becoming readers themselves because they have experienced
first hand the wonder of books in a fun and loving atmosphere. "In
concentrating exclusively on teaching (children) how to read, we
have forgotten to teach (them) to want to read. There is the key:
desire.

It is the prime mover, the magic ingredient."

(Trelease,

1995)
Along with developing good feelings towards reading, reading
aloud develops background knowledge and plays an important role in
vocabulary growth. "Background knowledge is the tool we use to
make sense of what we see, hear and read" (Trelease, 1995, p.11 ). If
a child has never heard of a word or said it, they will have a
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difficult time reading and understanding it.

A child is able to listen

at a higher reading level than they are able to read independently.
"Children can hear and understand stories that are more complicated
and more interesting than anything they can read on their own"
(Trelease, 1995, p.46). Within the relaxed atmosphere of story
reading, children are introduced to new words and ideas.

Parents are

available to explain and help with understanding the new words and
ideas.

Continued exposure to books developes children's vocabulary

and sense of story structure, both of which help them learn to read
(Teale, 1981 ).
In a study in 1970 by Burroughs, children from low socioeconomic status homes were read to daily for a period of three
months. At the end of the study, they scored higher in both listening
and speaking vocabularies, and the length of sentences spoken
increased more than in the control group. Children, who are read to
daily, learn new words and increase the complexity of their
sentences.

"Their comprehension also improves as their vocabulary

and information about the world (their background knowledge for
reading other material) expand"

(Smith, 1989, p.320).

Some children spend so much time figuring out each word, that
the story gets lost in the decoding.

"Hearing stories frees these

students from decoding handicaps, allowing them to concentrate on
understanding the written language while building comprehension
skills" (Michener, 1988, p.120).

Children will be able to listen to

the story and understand what is happening while sitting and
listening. They will not have to worry about reading each word and
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solving the mysteries of making sense of print.

Parents will be able

to explain any confusing parts and clarify the story.
"A significant number of children will always grasp material
better through their ears than through their eyes" (Kimmel and
Segel, 1983, p.17).

Some children learn auditorially. They learn

things better when they hear them.

A little boy recalls listening to

Hans Christian Andersen Stories from his childhood and describes
how he felt that the text was a barrier between him and the story
(Kimmel and Segel, 1 983). If a child is so busy decoding each word,
what is happening in the story can get lost.
Being read to promotes independent reading by the children and
helps them to develop in their own reading. Haskett and Lenfestey
(1974) tried several different ways to get preschool students to
look at books. They found that reading aloud to students was more
effective than introducing each book or just having them available in
the classroom.
Children are eager to read, (for themselves), the books that
someone has read to them or similar stories. A survey of primary
students showed that 93% of the students wanted to read a book
themselves after it had been read to them (Mendoza, 1985). Mason
and Blanton (1971) conclude that "apparently exposure to a good
story increases one's desire to read it for himself" (p. 795). During
their free time, children usually choose the books that have been
read to them, rather than other books. Also, they will pretend to
read these familar books rather than just flipping through the pages.
Children who have a supportive home environment for reading
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show greater gains on achievement tests. Their parents suggest
reading as a leisure activity and provide more opportunities to read
at home (Anderson et al., 1985). Durkin studied children who came
to school knowing how to read. She found that all of them had been
read to, at home (Durkin, 1966). Clark (cited in Kimmel and Segel,
1983) found that students who came to school reading, came from
all levels of socio-economic backgrounds.

She states that income

level is not a significant factor, but what is important, is that
parents and children read together at home.
Reading aloud provides an example of an adult reading and this
in turn promotes lifelong reading in a child.

Children look up to their

parents and want to be like them. Parents are a role model of an
adult who enjoys reading.
children is imitation"

"One of the early and primary abilities of

(Trelease, 1995, p.12).

Children imitate what

their parents do. Trelease (1995) tells us about a little boy who
reads to his trucks. He had seen his father leaning over the engine of
the truck reading a repair manual.

Parents advertise that reading is

important to them when their children see them reading each day as
well as hear them reading.
Reading to children has been proposed as a means for children
to learn about print (Goodman and Goodman, 1979). Strickland and
Taylor (1989) observed that the more that books are shared, the
more chidlren attend to the print on the page. Reading aloud builds a
love for books and teaches left/right progression, the realization
that words rather than pictures are read, and other prereading
understandings (Huck, 1979). Children learn that books have a front
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and back; that books contain stories; that stories have a beginning,
middle, and end. They will learn that the story in a book never
changes; when old favorites are read again and again, children
become aware that each word in a story remains constant.
Following multiple readings of favorite storybooks, children
begin engaging in pretend reading in which they tell the story that
goes with the pictures. As children become more knowledgeable of
print, their story becomes closer to the text. Through
"fingerprinting," or following the print while reading the story,
researchers have suggested that children learn about print, including
the development of letter-sound knowledge and a sight vocabulary.
(Schickedanz, 1981, Sulzby & Teale, 1987). "Children talk about the
meanings of some of the words they encounter in print, and ask
questions about words and letters as they attempt to match speech
with text (Strickland and Taylor, 1989).

Playing with reading and

pretending to read is one way a child learns about language, words,
and books.

Children become familiar with book handling skills such

as turning pages and where the front of the book is located. Children
learn about the sound and rhythm of language, the illustrations in a
book, and enjoy special time with adults. As children begin to make
sense of the symbols on the printed page, they will become eager to
participate in real reading.

"In very natural ways, their awareness

of print and the reading process begins to take shape"

(Strickland

and Taylor, 1989, p. 30).
Parents need to be reminded that raising questions and
discussion are important elements of the read aloud experience. The
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type of questions are important. Children develop better
comprehension skills if higher level thinking skills are required.

It

has been shown that children whose parents asked few questions or
only questions that required simple repetition of facts did not
achieve as well in school as children whose parents asked questions
that required thinking and provided opportunities to relate the story
to real life experiences (Anderson et al., 1985).
While reading aloud improves reading and listening skills and
expands use of oral language, it also motivates students to read
(Butler, 1980). "Where a child had little or no experience with
books, it was impossible for him to have a concept of them and the
pleasure they afford. No experience means no attention span"
(Trelease, 1995, p.39). A child's attention span will increase the
more often they are read to. Television only requires a short
attention span. Television breaks up the story into short segments,
it requires and fosters a short attention span.

"Reading, on the

other hand, requires and encourages longer attention spans"
(Trelease, 1995, p. 172). Reading encourages children to think and
imagine while television does not.

Television has taught children to

expect to be entertained. Children need to be able to spend time to
ponder and think about the meaning of things. A child can be
involved in the story. They are able to question and discuss the
story with their parents. Parents need to limit the amount of
television watched and increase the amount of books read. Reading
is the key to learning information about any subject. Parents need
to teach children the joy of a good book.
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A 11 children should be read to regardless of age. Parents
should begin reading to their child as soon as they are born. "If a
child is old enough to talk to, she's old enough to be read to. It's the
same language" (Trelease, 1995, p.28). Also, the reading aloud
experience should not end as soon as children can read by
themselves.

Kimmel and Segel (1983) tell about parents who were

concerned about the fact that their first grade child did not read yet.
The teacher said that their child had been reading for some time. It
ended up that their child had been keeping it a secret because he was
afraid they would stop reading aloud to him. Parents need to
continue reading to their child throughout the elementary years.
Children and parents enjoy this special time together. A quiet
time should be set aside for parents and children to read aloud
(Kupetz, 1993). The child should be sitting on the reader's lap or
next to them (Trelease, 1995). They should be able to see the
pictures and the text (Trelease, 1995). Parents should relate
comments and questions about the story to real life events whenever
possible. For example, the parent can read a story about going to the
dentist before or after the child goes to the dentist (Anderson et al.,
1985).
"Our objective is to create lifetime readers - graduates who
continue to read and educate themselves throughout their adult
lives" (Trelease, p.2). The early years set the foundation for later
learning.

"In fact, reading aloud from literature that is meaningful

to them is now widely acknowledged among experts to be the most
effective, as well as the simplest and least expensive, way to foster
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in children a lifelong love of books and reading" (Kimmel and Segel,
1983, p.12). There can be no question of the value of children and
parents reading together.

The closeness, discussion and sharing are

all part of a special meaningful experience that will effect their
child's reading habits in the future.

CHAPTER THREE

Procedures
Reading aloud allows children to listen to a wider variety of
stories than they might read themselves, and more difficult stories
than they are capable of reading independently. Parents can
introduce a variety of literature that the child may not choose
independently but will enjoy.

Children will hear stories with a more

complex story structure and sentence structure than they would be
able to comprehend independently. Parents can be available to
clarify and explain parts of the story that are confusing or
vocabulary words that are new to the child. The researcher writes a
handbook to help inform parents of the importance of reading aloud.
An ERIC search was conducted to gather information and
related data about reading aloud. All articles and text books were
then located and copied. Book stores were checked and helped in
locating a novel about the topic. Tacoma School District has a
professional librarian who also ran an ERIC search and copied
related articles.

Educational stores were also checked for more

information about the topic. The information was then read
numerous times to fully digest the material. The researcher met
with reading specialists in the Tacoma School District, and the
project was discussed.

This information was condensed for a formal
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review of literature in Chapter Two of this project.
Next, the read aloud handbook was written. The following
criteria were used to decide what would be included. The handbook
was meant to be easy to look through and comprehend. Headings and
subheadings were used to help parents locate information in which
they might be interested. The main emphasis of the handbook is for
parents to have fun and read to their child. The handbook starts with
an introduction about why parents need to read aloud. Then,
information on when, what, and how to read aloud are included. A
list of books to try, how to choose books, types of books, and where
to find books are available in the handbook. The researcher chose
the books for the list based on stories children enjoy aloud in the
classroom. Some of the books have patterned language and
repetition, which the research says affirms the way in which young
children learn. The handbook gives information about the benefits of
reading aloud with some specific ideas on how to help their child
become a better reader.

The information included was to help

parents understand the significance of reading to their child and
provide information to help them feel comfortable in doing so.

If

parents need help, a reader can be found to work with their child.
Clip art will be added throughout the handbook to help with the
asthetic appeal of the book and to help break up the writing.
An introduction letter is included to be sent home with the
monthly calendars.

Parents will be asked to write down how much

time they read to their child each month. This will help to see who
is reading to their child and how often. The parents who aren't can
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be encouraged to do so and perhaps discuss possible barriers to their
ability to follow through.
The handbook w i 11 be copied by the district printing office to
be given out at Open House. The calendars will be sent home at the
end of September with an introduction letter attached.

Parents will

be asked to send the calendars back to school at the end of each
month.

CHAPTER FOlJR
proiect
'

A read aloud handbook follows. It was developed to deliver to
parents at the beginning of the school year.

Hopefully, it will

encourage parents to read aloud to their child and to understand the
importance of doing so.
Calendars are included to monitor how much and how often
parents are reading to their child.

An introduction letter is to be

stapled to the front of the calendars to explain what parents are
suppose to do with them.

18

A

Read
Aloud
Handbook

20

Why Read Aloud?
Reading at home is important. Reading teaches children about
things they are curious about, and makes them want to learn more.
Good readers do better in school. Even before your children are in
school, they should be read to. There are many things you can do at
home to help your child become a good reader. All you need is a
library card or some books of your own and the willingness to set
aside some time with your child.

You can inspire your child to love

reading.
Research indicates that children, who become early readers
and lifelong readers, who show a natural interest in books, are likely
to come from homes in which parents, siblings, or other individuals
have read to them regularly. Frequent reading at home helps children
become familiar with book language and recognize the function of
written language. Reading aloud at home to your child gives them an
advantage over those children whose parents don't read to them. The
most important thing is to teach your child to enjoy books and the
stories inside them.

When to Read Aloud?
Reading aloud can begin the day your child is born and should
continue throughout childhood.

It's a matter of priorities. Turn off

the television and sit together with a book. Reading aloud should
become a ritual, happening at the same time every day in a
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comfortable place. Bedtime is a common time for reading aloud, but
set a time that works for you. It is something you and your child can
look forward to at the end of the day and helps to establish a
routine. Set aside at least one time during the day for reading aloud
but don't limit yourself to just that one time.

How to Read Aloud 7
Your child can sit on your lap or next to you as long as they can
see the pictures and the words in the story. Your child should be an
active participant in the story, their comments and questions
acknowledged and encouraged. Whenever possible try to relate
questions from the story to things that have happened in your child's
life. While reading the story, point to the words to draw attention
to the print on the page.

What to Read Aloud?
Start by reading short picture books, and then work up to short
novels, and then finally longer ones. You don't need to stop reading
picture books when you begin longer books. They can be included
throughout childhood and even into adulthood. Gradually increase
both the time and the content level as your child grows older and is
ready for more.

Your child's attention span will increase over time.

When you find a topic your child is interested in, look for books
about that topic. For beginning readers, wordless books and
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predictable books are fabulous.

In wordless books, the pictures tell

the story. Your child can tell the story from the pictures.
Predictable books contain phrases that are repeated over and over.
Your child can memorize these parts easily and begin to help you
read the story.

Where to Eiod Books?
You can provide an environment that w i 11 foster literacy
development by having books in the house. You can buy them at the
store or garage sales. Also, you can look at thrift stores for
children's books. You can go to the library and check them out.
There is a list at the end of the handbook of some stories you might
like to try and some questions you might think over when choosing a
story for your child.

Develop Problem Solving Skills
Children need help in developing problem solving skills. As
you read a book that has a problem in it, stop and discuss the
problem in the story. Discuss how the character in the story handled
the problem. Then, with your child, talk about what they would do in .
a similar situation.
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Repeated Readings
If your child asks you to read a story over and over, go ahead.
Children learn through repetition.

The repetition helps their

vocabulary, memory skills, and sequencing.

Each time your child

hears the story they can get something more out of it. After a
while, they might even memorize it and pretend to read it
themselves.

As your child plays with the words from the story, they

learn about language, words, and books. The more times they pretend
to read the story, the closer they may come to the actual text. Most
importantly they are beginning to develop a positive image of
themselves as readers.

Be a Reading Role Model'
You are the role model for your child. If they see you reading,
they are more likely to read.

Children usually copy their parents

behavior. By reading aloud in front of your child, you show them that
you value reading and it is important in your life.
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What to do During a Read Aloud Session?
1. Before you begin, always say the title, author and illustrator's
names.
2. The first time you read a book draw the child's attention to the
cover and talk about what the book might be about.
3. Ca II attention to the words and the punctuation marks in the
story.
4. Some questions you can ask during a read aloud session:

*

Stop during the story and ask what do you think w i 11 happen
next?

* Who was your favorite character and why?
* Which one of the characters are you more like and why?

*
*
*

What happened first, second, and last?
What two characters are alike or different?
What do you think might happen to the main character after
the book is over?

* Why did you like or dislike this story?

*

Did anything similar happen to you, that happened in the
story?

* Think of a question to ask me about the book?
You shouldn't quiz your child on the reading, but ask a question
or two to help start a conversation.

You should answer questions

your children may have and share experiences that relate to the
reading.

Allow your child to choose in which direction the
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discussion goes. Remember, the major purpose of the reading
together is enjoyment for both you and your child.
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Benefits of Reading Aloud
1.

Children learn about the similarities and differences between
spoken and written language and learn that marks on paper have
meaning.

2.

Children learn some of the components of a story (character,
plot, setting, problem, and solution).

3.

Children learn the parts of a book (cover, title page,
illustrations, and print).

4.

Children learn how words can create imaginative worlds and
how to use their imagination.

5.

Children learn how to pay attention to words, understand
questions, and give answers.

6.

Children learn the meaning of words and expand their knowledge
about the world.

7.

Children learn how to listen and can listen to stories that would
be too difficult for them to read.

8.

Children learn how to treat books, where's the front, and how to
turn pages.

9.

It promotes a child's desire to read independently.

10. It can broaden their reading interests and tastes.
11. Your relationship with your child improves as you do something
fun together.
12. Most important, your child w i 11 come to like books and reading
and w i I I learn that reading is fun.
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Specific Ideas to Help Your Child With Reading
1.

read aloud to your child

2.

make lists

3.

label things in your home

4.

subscribe to a children's magazine

5.

"read" wordless picture books

6.

play" I Spy" (ex. I spy something that is small, red and round. A
ball.)

7.

tell your child stories, have them make up stories and write
them down

8.

search for games/activities that promote reading

9.

visit the public library together regularly

10.

limit the amount of television your child watches

11. never punish your child by having them read
12. give books as gifts
13. let your child see you reading
14. keep books and magazines around the house
15. teach your child songs, nursery rhymes, and poems
16. read road signs, store signs, and package labels
17. make sock puppets and make up a skit together
18. listen to books on tape
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How to Choose Books?
Children are interested in a wide variety of stories. In
choosing a selection, consider the interests, needs, and maturity of
the listener.

After prereading the story, consider these questions:

1 . Will the story be interesting to my child?
2. Will my child understand the plot?
3. Does it read aloud easily?
4. Will the new vocabulary words be too difficult or too frequent?
5.

Will this story provide an enjoyable experience?

Types of Books

(

1. Picture Storybooks - Their texts are closely associated with
their illustrations, and they are available on a wide variety of
topics.

2. Concept Books - They do not have a story line, though they often
have themes such as the alphabet or numbers.

3. Chapter Books - They are longer stories broken up in chapters
with a few or no pictures.

4. Realistic Fiction - They deal with real life issues such as
childhood problems, death, and divorce.
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5. Fables and Folktales - They retell myths and traditional tales

that usually originated in other countries.

6. Easy-to-Read - They are designed to be read by beginning readers.

They usually have limited and repeated vocabularies, rhyme, and
predictability.

7. Informational Books - They are nonfiction books. They are books

about plant, animals, space, etc.

8. Poetry - It is usually short with imaginative language, rhythm,

and sometimes rhyme.

9. Other Reading Material - riddle and joke books, comic books,

magazines,

Some Books to Read Aloud

Are You My Mother? by P.D. Eastman (Random House, 1960) [1]
Alexander and the Terrible Horrible, No Good, Very Bad Day by
Judith Viorst (Atheneum, 1972) [1,4]
Amelia Bedelia by Peggy Parish (HarperCollins, 1963) [3,6]
Ask Mr Bear by Marjorie Flack (Macmillan, 1986) [1]
At the Crossroads by Rachel Isadora (Greenwillow, 1991) [1,4]
Aunt Harriet's \Jnderground Railroad in the Sky by Faith Ringgold
(Crown, 1992) [1]
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Brown Bear, Brown Bear What Do You See?

by Bill Martin Jr.

(Holt, 1983) [1,2]
Charlotte's Web by E.B. White (HarperCollins, 1952) [3]
Chicka Chicka Boom Boom

by Bill Martin Jr. and John Archambault

(Simon & Schuster, 1962) [1,2]
Chicken Soup with Rice by Maurice Sendak (HarperCollins, 1962) [1]
The Complete Adventures of Peter Rabbit by Beatrix Potter

(Warne, 1982) [1]
Corduroy by Don Freeman (Viking, 1968) [1]
Curious George by H.A. Rey (Houghton Mifflin, 1941) [1]
Deep io the Forest by Brinton Turkle (Dutton, 1976) [1,5]
Do You Want to Be My Friend? by Eric Carle (Putnam, 1971) [1,4]

(

Exactly the Opposite by Tana Hoban (Greenwillow, 1990) [1, 7]
Frederick by Leo Lionni (Random House, 1967) [1]
Frog and Toad are Friends by Arnold Lobel (HarperCollins, 1970)
[3,6]
The Gingerbread Boy by Paul Galdone (Clarion, 1975) [1,5]
Good Night, Gorilla by Peggy Rathmann (Putnam, 1994) [ 1]
Goodnight Moon by Margaret Wise Brown (HarperCollins, 194 7) [1]
Heany Penny by Paul Galdone (Clarion, 1968) [1,5]
Here Are My Hands by Bill Martin Jr. and John Archambault (Henry

Holt and Company, 1985) [1,2]
If You Give a Mouse a Cookie by Laura Numeroff (HarperCollins,
1985) [1]
If You Give a Moose a Muffin by Laura Numeroff (HarperCollins,
1991) [1]
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The important Book by Margaret Wise Brown (HarperCollins, 1949)
[8]

Ira Sleeps Oyer by Bernard Waber (Houghton Mifflins, 1972) [1]
The I egend of the Bluebonnet retold by Tomie DePaola (Putnam,
1983) [1,5)
The I ittles by John Peterson (Scholastic, 1970) [3,6)
Madeline by Ludwig Bemelmans (Viking, 1939) [1]
Make Way for Ducklings by Robert Mccloskey (Viking, 1941) [1]
Mama, Do You love Me? by Barbara M. Joosse (Scholastic, 1991) [1]
Mike Mulligan and His Steam Shovel by Virginia Lee Burton
(Houghton Mifflin, 1939) [1]

Miss Tizzy by Libba Moore Gray (Simon & Schuster, 1993) [1]

(

The Napping House by Audrey Wood (Harcourt Brace, 1984) [1]
The New Kids on the Block by Jack Prelutsky (Scholastic, 1970) [8]
Nine O'Clock I ullaby by Marilyn Singer (Scholastic, 1991) [1,2)
No Jumping on the Bed by Tedd Arnold (Dial, 1987) [1]
Old Black Ely by Jim Aylesworth (Holt, 1992) [1]
Oyer in the Meadow by Olive Wadsworth (Viking, 1985) [1]
Owl Babies by Martin Waddell (Candlewick, 1992) [1]
Owen by Kevin Henkes (Greenwillow, 1993) [1]
Oyer, l lnder and Through by Tana Hoban (Macmillan, 1973) [1, 7)
Peter's Chair by Ezra Jack Keats (Harper & Row, 1967) [1]
Polar Bear, Polar Bear, What Do you Hear? by Bill Martin Jr. (Holt,
1991) [1,2)
The Polar Express by Chris Van Allsburg (Houghton Mifflin, 1985) [1]
Ramona the Pest by Beverly Cleary (Morrow, 1968) [3,6)
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Shadow and Reflections by Tana Hoban (Greenwillow, 1990) [l, 7]
Something From Nothing by Phoebe Gilman (Scholastic, 1992) [1]
Storm Boy by Paul Owen Lewis (Beyond Words, 1995) [1]
That's Good' That's Badl by Margery Cuyler (Holt, 1993) [1]
The Three Little Pigs by Paul Galdone (Clarion, 1970) [1, 7]
The Very Hungry Caterpillar by Eric Carle (Philomel, 1969) [1]
We're Going on a Bear Hunt by Michael Rosen (Atheneum, 1992) [1]
Where the Sidewalk End

by Shel Silverstein

(HarperCollins, 1974)

[8]

Where the Wild Things Are by Maurice Sendak (HarperCollins, 1963)
[1]

The Wheels on the Bus by Maryann Kovalski (Little, Brown 1987) [1]

[Numbers in the brackets at the end of the citation refer to the type
of book.]

Conclusion

Start today to share the joy of reading with your child. This is
an investment in your child's future success. The only things you
need are something to read, a child, and some time. The child who
develops a love of reading, gains a lifelong desire to read and learn.
Remember not to turn every reading session into a lesson. Your
overall goal is to provide a pleasurable reading experience.
is fun!

Reading
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Dear Parents,

Beginning in October, I am asking for you to read aloud to your
child every day or as often as possible.

Attached you will find

calendars of the months October through May. Please write down
each day you read to your child in the correct square, with the
amount of time read. At the end of the month, total the amount of
time read and send the calendar back to school.

Ms. Shari Mars

October 1996
Sun

Thurs

Wed

Tues

Mon

34

Fri

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

November 1996
Sun

Mon

Fri

Thurs

Wed

Tues

35
Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

December 1996
Sun

Fri

Thurs

Wed

Tues

Mon

36

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

I
Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student1s Name

January 1997
Sun

Fri

Thurs

Wed

Tues

Mon

37

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

(

Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

February 1997
Fri

Thurs

Wed

Tues

Mon

Sun

38

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

I
Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

March 1997
Sun

Mon

Thurs

Wed

Tues

39

Fri

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23 / 30

24 / 31

25

26

27

28

29

Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

April 1997
Mon

Sun

Tues

Thurs

Wed

40

Fri

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

I
Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student's Name

May 1997
Sun

Thurs

Wed

Tues

Mon

41

Fri

Sat

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

I
Total Time Read During the Month: _ _ _ _ __
Parent Signature
Student•s Name

CHAPTER FIVE

Summary
"Our objective is to create lifetime readers - graduates who
continue to read and educate themselves throughout their adult
lives" (Trelease, 1995, p.2).

Parents who read aloud to their

children give them an educational advantage over those who don't.
Parents can teach their children to love books by reading to them.

Conclusion
Reading aloud to children is important. "No education program
can survive without the support of parents. We can accomplish this
in two ways: (a) by selling its importance to tomorrow's parents
who are sitting in today's classrooms; and (b) by showing today's
parents how simple and important reading aloud can be in promoting
their children's literacy abilities (Trelease, 1 989, p. 203).

By

educating parents in the importance of reading aloud, children are
learning first hand the pleasure involved.

Recommendations
A future project could be to follow up with the effect this
read aloud handbook has on parents. Are they reading more to their
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children?

How much time do parents need to read to their child to

make it effective? The parents who are not reading aloud much, why
aren't they? What would they need, to help them read more?
The handbook could be broken down into small sections to be
included in a newsletter that went home to parents.

The handbook

could be read aloud on audio cassette so parents could listen to it
instead of reading it. Also, the handbook could be updated with new
children's books, books on tape, and addresses of magazine
publishers. The handbook will continue to be adapted to match the
needs of the parents and families.

(
'
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